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Evaluating students based on their clinical performance is crucial and needs attention. Clinical instructor should 

be objectively providing proper feedback in a polite manner for the betterment of the performance. Should evaluate the 

student based on performance. 

The researchers recommend a replication of the study with a bigger population. Clinical instructor also can give 

their perceptions on how the observe the students characteristics on their learning process and their attitude towards 

clinical instructors or classroom instructors/professors. 
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In the other hand, El Banan and Elsharkawy(2017:190) revealed that personality traits of the clinical instructor 

rated as the lowest characteristic an effective clinical instructor. 

In this study, teaching strategies comes the second to the last core characteristics of a clinical instructor. The 

respondents pay attention on the behavior of the clinical instructor who Offers opportunity to practice before evaluation.  

The study findings of Sabog et al. (2015), about teaching strategies was ranked the least. Different with the study 

on effective clinical teaching characteristic as perceived by nursing students that clinical teaching ability is the third 

important one but the subset‘s average in general still falls under the very important scale by Ali (2012). Pritchard & 

Gidman (2012) claimed that knowledge of teaching and learning theories can be an advantage to the student nurses, 

since choosing suitable strategies is serious in assisting student nurses to link the slit among practical information and 

theoretical knowledge.  

According to Sabog et al.(2015) clinical instructors must be skilled to apply proper teaching strategies in order 

for the students to be guided wisely as much as possible. Sabog et al. added to the idea above, that the capacity to 

answer questions suitably may have been beneficial to the students. This is supported on the findings by Nelson (2011) 

and Hayajneh (2011), respondents expressed that the ultimate clinical instructors must be "informative", "able to give 

valuable advice", "supportive" and "encouraging".  

In the present study, an evaluation procedure was rated the least core characteristics of a clinical instructor, by 

providing constructive feedback without embarrassing student was rated most of the respondents and fall in the 

category of important as the behavior criteria.  

Clinical instructor should be unbiased by all means in evaluating students to be motivated to take along the best 

in them, if not, a student may not give the best shot (Sabog, et al.,2015). Nazari and Mohammadi (2015), respondents 

stated that the important qualifications of a clinical instructor should be unbiased evaluation. With that ability it surely 

aids the educators to monitor the students' learning both in the clinical settings and in the classroom and giving proper 

feedback at the end of the session. Still, due to inadequate objectivity, clinical evaluation has been always instructors’ 

concerns. 

In contrary, the study of Nelson (2011) showed results that clinical instructors valued most on the ability of the 

clinical instructor in order to deliver an appropriate and well-timed feedback to students, encouraged students to 

participate in the discussion, and assist students to recognize and make use of practice learning opportunities as the most 

important teaching ability characteristics of an effective clinical instructor. 

Conclusion 

Results revealed that among the five characteristics of clinical instructors, professional competence and 

relationship with students were  rated as the very important scale (4), while the remaining three core characteristics 

belongs to important scale (3) as follows:   personality attributes, teaching strategies, and evaluation procedures.  

Regarding behavior criterion in each core characteristics, the respondents put high weight on the following 

behavior of clinical instructor: who facilitating what are those professional responsibilities that the student may possess 

as a nursing student; who is approachable; who demonstrates flexibility in the clinical area; one who is giving the 

students opportunities by providing practice learning skills in terms of teaching strategies; and those who are providing 

constructive feedback without embarrassing the student.  

Recommendations 

This study recommends the academic institution where the clinical instructor is employed and the clinical 

instructor themselves to support the enhancement of the knowledge and skills by sending and attending free trainings 

and seminars regarding current trends and issues in relation to nursing field as part of professional responsibility. 

Clinical instructors should share with the students for new discoveries related to evidence-based practice, and 

engage in research for individual intellectual enhancement in both professional competence and teaching strategies.  

Clinical instructors may assess themselves thru self-assessment if he/she possesses the attitude of being 

approachable. Effective two-way communication is vital between the student and the clinical instructor. 

Personal attributes may defined as the personal character of the clinical instructor towards the students. Clinical 

instructor should demonstrate strictness in the area when necessary. Reiterate clearly to the students that clinical set-up 

is dealing with true patients not just like a mannequin for practice. 

There should be a clear instruction as part of teaching strategies when will be is the schedule of clinical 

examinations for the students to prepare themselves before evaluation proper. On-the-spot examination or examination 

without notice can be implemented as long as the students are aware from the beginning. 
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Present study discloses that the most important clinical instructors’ core characteristic is professional 

competence, especially the behavior criteria of facilitating students' awareness in their responsibility professionally.  

This is similar with several studies which the highest score were rated as very important. With the study of 

Sabog et. al., (2015) it was found out that the most important clinical instructors' domain was professional competence. 

And, even with changes in the teaching methods and curriculum, and wide-spread dependency on internet as the 

students' source of knowledge, still nursing students were influenced mostly on their clinical instructor as their source of 

knowledge (Al-Hamdan et al, 2014).  

Girija et al. (2013) concluded that professional competencies of the clinical instructors were valued by nursing 

students as the most important characteristic. The finest clinical instructors are those clinically competent, able to teach 

effectively with interpersonal skills and can give feedback. Those characteristics have been appreciated as a good role 

model. And, revealing students to exceptional role models motivates them to study much better (Okoronkwo, Onyia-

Pat, Agbo, Okpala, and Ndu, 2013). 

Henning and Wealthall (2012) provided information that professional competence of clinical instructors was 

appreciated as important for them to be a virtuous role model in areas as follows: "cultural sensitivity", "ethics", 

"reputation as skilled practitioners", and their "ability to keep up to date". Knowledgeable clinical instructor can interact 

to the students and can communicate professionally, particularly to impose collaboration and generate learning 

opportunities to the students (Nazari and Mohammadi 2015:19). 

In this study, the second most rated as very important core characteristics of clinical instructors is relationship 

with students, the respondents give high regard to those clinical instructors who is approachable. 

The same with the results of the present study, El Banan and Elsharkawy (2017:189) indicated that clinical 

instructors interpersonal relationships was valued as the second important effective clinical teaching characteristic as 

perceived by the undergraduate nursing students and clinical instructors. 

According to Hayajneh (2011), students’ assumed that the clinical instructor would be always available all the 

time and accessible in helping and guiding them, that makes the clinical work much interesting and encourages a 

cooperative and active learning, and the instructor was considered as a key individual. 

In contrary with the result of Baker (2012) as cited by El Banan and Elsharkawy (2017) study, stated that 

teaching ability of clinical instructor was rated by nursing students as the lowest characteristic. 

The study of Sabog et al. (2015), nursing students agreed that clinical instructors should keep a professional 

relationship with the students, and expounding that the clinical instructors must not be too sociable to them just to show 

ingenuousness. The study of Pournamdar (2015) and Baker (2012) have shown that interpersonal relationship was rated 

as the most valued characteristic of clinical instructor. 

 The study of Nelson (2011) and Hayajneh (2011) found out that students’ assumed that clinical instructors must 

be instructive and practical; provide appreciated advice; offer sustenance and reassurance to the nursing students; help 

students in developing nursing plan to the patient; should response to the questions correctly; and be compassionate and 

supportive. Clinical instructor must offer distinct supervision to every student. 

Personal attributes was rated in this study as important category on core characteristics of a clinical instructor, 

and respondent give high regards to the clinical instructors who are demonstrating flexibility in clinical settings.  

According to Heshmati-Nabavi and Vanaki (2010), the essential variable is the “professional approach”, wherein 

students’ settled that the real clinical educators are the persons whom with harmony to student nurse and perform being 

a role model for both to the patients and nursing students. In the study of  Pournamdar (2015:12) it was personal 

characteristics which landed as the second high score with the mean and standard deviation of 6.29±0.59, which shown 

of ensuring "loyalty", "taking responsibility in doing activities", "having the passion", "enjoy working with students, 

being reliable and credible". 

Respondents claimed that a student can perform well through acceptance, trust, and consideration that have been 

strengthened by a clinical instructor. Hence, a clinical instructor should expect based on the capacity and level of 

understanding of the student. Clinical instructors must know how to handle personal stress and can manage issues 

appropriately, in order to reduce apprehension in the clinical area. If the clinical instructor cannot handle their personal 

matter such as stress or anger and if it was transferred to the students, by then the student cannot focus the functions that 

should be performed to the patients, so it will affect not only to the student but also to the patient if the student commits 

mistakes unknowingly (Sabog et al., 2015). 

According to Indra, Khan, Al Harbi, Shammari (2016) students' attitude is based on the personality of a teacher. 

The personality of a clinical teacher played significant part in the learning process of the student. It inspires them to 

study better to see clinical instructors being a good role model.  
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Table (5). Behavior Criterion of Teaching Strategies. 

Teaching Strategies 

Very Important 

(4) 

Important 

(3) 

Least Important 

(2) 

Not Important 

(1) 

n % n % n % N % 

Relates clinical assignments to course objectives 42 41.18 49 48.04 11 10.78 0 0.00 

Relates theory to practice 46 45.10 43 42.16 9 8.82 4 3.92 

Demonstrates engaging style of bedside teaching 45 44.12 49 48.04 3 2.94 5 4.90 

Demonstrates enthusiasm for teaching 45 44.12 49 48.04 7 6.86 1 0.98 

Provides students with opportunities to practice learning skills 47 46.08 48 47.06 6 5.88 1 0.98 

Offers opportunity to practice before evaluation 41 40.20 51 50.00 9 8.82 1 0.98 

Mean±SD 44.33±2.338 48.2±2.71 7.5±2.81 2±2 

 

Table (6) shows Behavior Criterion of Evaluation Procedures. Clinical Instructors’ core characteristic behavior 

on evaluation procedures contains the following:  “provides constructive feedback without embarrassing student” 

(51.96), “provides individualized timely feedback” (49.02), “is realistic in expectations of student’s performance” 

(48.04), “evaluates students objectively and fairly” (47.06), “makes periodical evaluation of each student” (46.08) and 

“to encourages students freely feel to ask questions on evaluation result” (46.08).  

 
Table (6). Behavior Criterion of Evaluation Procedures. 

Evaluation Procedures 

Very Important 

(4) 

Important 

(3) 

Least Important 

(2) 

Not Important 

(1) 

n % n % n % N % 

Evaluates students objectively and fairly 48 47.06 43 42.16 10 9.80 1 0.98 

Provides constructive feedback without embarrassing student 41 40.20 53 51.96 8 7.84 0 0.00 

Is realistic in expectations of student’s performance (using 

procedure checklist and rubrics) 
45 44.12 49 48.04 8 7.84 0 0.00 

Makes periodical evaluation of each student 47 46.08 45 44.12 9 8.82 1 0.98 

Provides individualized timely feedback 43 42.16 50 49.02 7 6.86 2 1.96 

Encourages students to feel free to ask questions on evaluation 

result 
45 44.12 47 46.08 8 7.84 2 1.96 

Mean±SD� � 44.83±2.563 47.8±3.6 8.33±1.03 1±0.89 

Discussion  

Clinical instructors in the nursing department are the one who mold the young minds of those aspiring nurse-to-

be in the coming years. Clinical experience in all clinical areas is the training ground. By this, clinical instructors may 

possess core characteristics that may enhance the nursing students' learning process.  

It was found out in this study that the nursing students give emphases to the professional competence and 

relationship with students, which belong to the category of very important; followed by personal attributes, then, 

teaching strategies, and lastly, evaluation procedures as important being the core characteristics of a clinical instructor. 

Same with the study of Girija (2012) as cited by Reising et al., 2018:4, claimed that the characteristics of 

effective clinical instructors were as follows: (1) professional/nursing competence, (2) relationships with students, and 

(3) personality traits or attributes. While, in the study of Gangadharan, AlWahed and Assiri (2016) it was found out that 

the highest valued behavior among the group was teaching ability by faculty with a mean and median rank of 99.7 and 

100 and the least teaching behavior was rated for interpersonal relations by undergraduate students with mean and 

median rank of 27.78 and 28". 

In contrary with the study of El Banan and Elsharkawy 2017:190  as perceived by the respondents the lowest 

characteristics of effective clinical instructor were the following: "nursing competence", "personality traits" and 

"evaluation" while "clinical teaching ability" and "interpersonal relationship" rated as the most important characteristics 

of an effective clinical instructor. 



Nursing Students' Perception of the Core Characteristics of Clinical Instructors  

 

 

Eleventh Volume Jumada ’11  (1440 A.H) - February (2019 A.D) 8 
 

Table (3) shows Behavior Criterion of Relationship with Students. Clinical instructors' behaviors pertaining to 

relationship with students were the following from highest percentage to lowest: “is approachable" (52.94), “respects 

student as an individual” (51.96), “shows genuine interest in students under supervision” (50.00), “allows expression of 

feelings” (47.06), “respects mentor-student relationship” (46.08) and, “credits student for progress and improvement” 

(45.10).  

 
Table (3). Behavior Criterion of Relationship with Students. 

Relationship with Students 

Very Important 

(4) 

Important 

(3) 

Least Important 

(2) 

Not Important 

(1) 

n % n % n % N % 

Respects student as an individual 53 51.96 45 44.12 3 2.94 1 0.98 

Credits student for progress and improvement 44 43.14 46 45.10 11 10.78 1 0.98 

Allows expression of feelings 48 47.06 41 40.20 11 10.78 2 1.96 

Respects mentor-student relationship 47 46.08 46 45.10 8 7.84 1 0.98 

Is approachable 54 52.94 35 34.31 9 8.82 4 3.92 

Shows genuine interest in students under supervision 51 50.00 42 41.18 8 7.84 1 0.98 

Mean±SD 49.5±3.834 42.5±4.23 8.33±2.94 1.67±1.21 

 

Table (4) shows Behavior Criterion of Personal Attributes. As one of the core characteristics of a clinical 

instructor that was rated from majority of the respondents as important, the following behaviors are: “demonstrates 

flexibility in clinical settings” (55.88), “demonstrates self-control and patience” (48.04) and, “exhibits sense of humor” 

(48.04), “responds promptly and confidently (47.06), “utilizes decent communication skills” (46.08), “admits 

limitations” (45.10). 

 
Table (4). Behavior Criterion of Personal Attributes. 

Personal Attributes 

Very Important  

(4) 

Important 

(3) 

Least Important 

(2) 

Not Important 

(1) 

n % n % n % N % 

Demonstrates self-control and patience 45 44.12 49 48.04 7 6.86 1 0.98 

Utilizes good communication skills 47 46.08 46 45.10 8 7.84 1 0.98 

Demonstrates flexibility in clinical settings 38 37.25 57 55.88 7 6.86 0 0.00 

Exhibits sense of humor 42 41.18 49 48.04 7 6.86 4 3.92 

Admits limitations 46 45.10 46 45.10 10 9.80 0 0.00 

Responds promptly and confidently 48 47.06 48 47.06 4 3.92 2 1.96 

Mean±SD 44.33±3.724 49.2±4.07 7.17±1.94 1.33±1.51 

 

Table (5) shows Behavior Criterion of Teaching Strategies. In teaching strategies, the following were the clinical 

instructors behavior wherein respondents highest percentage of 51.96 belongs to the category of important is “offers 

opportunity to practice before evaluation”, then followed by the following: "relates clinical assignments to course 

objectives" (48.04), "demonstrates engaging style of bedside teaching (48.04), "demonstrates enthusiasm for teaching" 

(48.04), "provides students with opportunities to practice learning skills" (47.06), and "relates theory to practice" 

(45.10). 
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(4) down to not important (1), wherein highest scores implied very important core characteristics. Mean (average) and 

standard deviation were used to classify the main domain which is the core characteristics of the clinical instructor 

which indicates very important (4), important (3), less important (2), and not important (1). 

Point scale scoring was used to interpret the points gathered as to range interval and interpretation. 

 

SCORE INTERPRETATION 

4 Very Important 

3 Important 

2 Less Important 

1 Not Important 

Results 

Table (1) shows Clinical Instructors’ core characteristics. Among the five characteristics of clinical instructors 

displays "professional competence" and followed by "relationship with students" were  rated as very important category 

with the highest mean score of 50.17 and 49.5; while the remaining three core characteristics belongs to important (3) 

category as follows:   personality attributes (49.2), teaching strategies (48.2), and evaluation procedures (47.8).  

 
Table (1). Core Characteristics of the Clinical Instructor as perceived by Nursing Students. 

Core Characteristics Category Mean Standard Deviation 

Professional Competence Very Important (4) 50.17 5.269 

Relationship with Students Very Important (4) 49.5 3.834 

Personal Attributes Important (3) 49.2 4.07 

Teaching Strategies Important (3) 48.2 2.71 

Evaluation Procedures Important (3) 47.8 3.6 

 

Table (2) presents Behavior Criterion of Professional Competence .The following are clinical instructors' 

behavior pertaining to professional competence. Behavior perceived with highest percentage and fall in the category of 

very important is “facilitates student’s awareness of his professional responsibility” (58.82), then followed by the 

following: "shows clinical skill with competent manner" (51.96), "communicates knowledge for safe practice" (50.98), 

"assists in new experiences without taking over the task" (49.02), "offer availability for work in clinical setting" (48.04), 

and "demonstrates competencies that are to be emulated by students (Role modeling)" (47.06). 

 
Table (2). Behavior Criterion of Clinical Instructors' Professional Competence as perceived by Nursing Students (n=102). 

Professional Competence 

Very Important 

(4) 

Important 

(3) 

Least Important 

(2) 

Not Important 

(1) 

n % n % n % N % 

Facilitates student’s awareness for professional responsibility 60 58.82 39 38.24 2 1.96 1 0.98 

Shows clinical skill with competent manner 47 46.08 53 51.96 2 1.96 0 0.00 

Communicates knowledge for safe practice 52 50.98 44 43.14 6 5.88 0 0.00 

Assists in new experiences without taking over the task 46 45.10 50 49.02 5 4.90 1 0.98 

Offer availability for work in clinical setting 49 48.04 47 46.08 6 5.88 0 0.00 

Demonstrates competencies that are to be emulated by students  

(Role modeling) 
47 46.08 48 47.06 7 6.86 0 0.00 

Mean±SD 50.17±5.269 46.8± 4.88 4.67± 2.16 0.33± 0.52 
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Subjects 

Purposive sampling technique has been used by which all nursing student where chosen based on the inclusion 

criteria: currently enrolled nursing students in one of the University of Riyadh, Kingdom of Saudi Arabia where both in 

male and female nursing students who have practical courses (clinical exposure) from level 5 to 8 were included in the 

study with total respondents of 102.Nursing students in Level 1 to 4 were excluded from the study for the reason of they 

were not expose yet in the clinical area as their clinical practice. Clinical exposure like hospital rotation starts at Level 5. 

All clinical instructors of nursing department were rated with the following domain: professional competences; 

relationship with students; personal attributes; valuation procedures; and teaching strategies. 

Tool of data collection: 

The instrument used was adopted from a recent study of Sabog, Rencel Finnos V, Lawrence C. Caranto, and 

Juan Jose T. David (2015).The 30-items clinical instructors' behavior were classified to 5 core characteristics which 

were the following: professional competence, relationship with students, personality attributes, teaching strategies, and 

evaluation procedures. Each core characteristics has 6 clinical instructors' behaviors that were rated a category as very 

important (4); important (3); less important (2); and not important (1). Like for example, in the core characteristics of 

professional competence, the behavior criterion were the following: “facilitates student’s awareness of his professional 

responsibility”; “communicates knowledge for safe practice”; “shows clinical skill competence”; “offers self-available 

for work in clinical setting”; "role modeling”; and, “assists in new experiences without taking over the task”. 

Respondents answered the questioner by checking the corresponding category based on the perception. 

Pilot Study 

A pilot study was completed with 10 respondents conducted in College of Applied Medical Sciences. The 

respondents together with the results were not included in the actual result of the study, because mainly the results were 

subjected to reliability testing using Cronbach Alpha. The questioner composed of items of 30 behaviors, with the sum 

of the item variance of 2.80, and variance of total score is 14.71. The reliability statistics result on 30-items clinical 

instructors' behavior indicators was high reliability with Cronbach’s Alpha of .83768. That was to conclude that the 

items in the questionnaire give in consistent responses from the respondents. 

Field work: 

Tool has been sent and has been approved by the ethical committee. Questioner was validated for reliability 

testing using Cronbach alpha. Research questioner was personally handed to the respondents by the researchers for any 

clarification and written in both English and Arabic for easy understanding. The researchers abided the availability and 

comfort of the respondents to answer the questionnaire that took an average of 20 to 30 minutes. 

Data gathering was done in the college during their vacant time, and completed almost a month last academic 

year 2017-2018. The data was reviewed religiously and interpreted the collected data based on the answers provided by 

the respondents.  

So far, no much further difficulties in the part of the researchers while disseminating the questioner. Respondents 

were cooperative for the purpose that the result will be beneficial to them. Questions made by the respondents regarding 

the items in the questioner have been explained clearly. 

Administrative and Ethical Considerations 

Permission and ethical approval was granted by the Deanship of Scientific Research with approval number: 

MUREC-Nov14/COM-2017/23. 

Ethical consideration was strictly observed during the process. The researchers asked permission under the 

research committee, the researchers conducted the study by disseminating survey questionnaire to the respondents. 

Respondents were given an informed consent sheet that indicates the nature and purpose of the study, they were given a 

chance to asked questions regarding the study, they were told that all information will be confidential, and mostly they 

were given the right to participate voluntary and can withdraw anytime. 

Statistical Analysis 

The statistical treatments were frequency and percentage, mean and standard deviation. Frequency and 

percentage were used to identify which clinical instructors behavior per core characteristics belongs to very important 
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Heshmati-Nabavi and Vanaki (2010) as cited by Girija, et al (2013:39), identified five key features of effective 

clinical educators: (1) personal traits; (2) meta-cognition; (3) making clinical learning enjoyable; (4) being a source of 

support; (5) being a role model. The core effective clinical instructors' characteristic that was determined by Iranian 

nursing students and clinical instructors was ‘‘professional approach". Clinical instructors who are those having 

harmony with students and act as a role model for nursing students and patients in the clinical area. Whereas, Girija 

(2012) as cited by Reising, James, and Morse, 2018:4, identified three key roles of clinical instructors who play a 

significant part in facilitating students’ clinical experiences: "role model", "clinical supervisor", and "instructional 

leader/scholar".   

Ali (2012) as cited by Sabog, et al (2015) found out that nursing students wants their clinical instructors to be 

effective as competent and as knowledgeable in the clinical area and it was agreed that the above two teaching 

components are the most important.  

According to Sabog, et al. (2015:17), there were five domains in the quantitative-descriptive study on effective 

characteristics of clinical instructor, which professional competence was rated as the most important characteristic. The 

respondents pointed out that clinical teaching behavior helped them in bridging the gap concerning theory and practice. 

In general, clinical instructor should necessarily have both personal attribute and professional competence in order to 

gear students to become successful registered nurse in the coming years. 

Nursing students valued their clinical instructors who were professionally competent, that behavior facilitates 

learning. As the most important characteristics, Omani undergraduate nursing students rated the following: “objective 

and fair evaluation”, “clinical competence,” “respecting students as an individual” and “communicative skill”, and role 

modeling characteristics were highly rated by students (Girija et al., 2013:44). 

El Banan and Elsharkawy (2017:189) then agree that clinical teaching is the heart in nursing education for the 

reason that exposing students in the clinical setting or clinical education is a technique in which clinical instructors 

assist nursing students to obtain skills and knowledge in dealing within the real health care set up to developed expert 

nurses.  

Reising, et al (2018:8) concluded in their study that clinical instructor characteristics can stimulate or impede the 

clinical education of the students. Students conveyed that clinical instructors must have "knowledge", "the ability to 

convey that knowledge", "professionalism", and "enthusiasm and caring". The absence of those following 

characteristics hinders student education in the clinical environment. Reising et al. recommends "nurse educators in 

administration and informal nurse faculty leaders should ensure that proper processes are in place to hire, place, orient, 

and mentor effective clinical instructors". 

Niederriter, Eyth, Thoman (2017:7) concluded that being supportive and assistive clinical instructors in the 

practice area creates a healthier and much equipped nursing student and help convey a smoother adjustment into the 

nursing profession. 

Hence, the objective of this study is to identify which among the five (5) clinical instructors' core characteristics 

as perceived by the nursing students and to explore which behavior criterion in each core characteristics is deemed most 

important to the respondents. The results of the study are beneficial to the academic institution, to the clinical 

instructors, and to the nursing students. 

Aim of the Study 

The aim of this study is to identify Nursing Students' Perception about Clinical Instructors’ Core Characteristics, 

and specifically sought to answer the following question: (a) which core characteristic of clinical instructor is important 

the most as perceived by the nursing students?, and (b) which behavior criterion in each core characteristics is deemed 

most important to not important in view of the respondents?  

Subjects and Methods 

Research design 

Descriptive research design was used in the study. It described with emphasis what actually exist such as current 

condition, practices, and situation in an institution.  

Study setting 

The study was conducted in one of the government university in the province of Riyadh, Kingdom of Saudi 

Arabia. This university caters male and female nursing student.  
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Introduction 
As cited by Collier (2017:364) American Association of Colleges of Nursing (AACN, 2008) clinical nursing 

education is described as the "nursing clinical rotation as an immersion experience". During clinical rotation as the 

students’ experiences, they are engaged in handling patient and performing nursing care, while Gaberson and Oermann 

(2007) termed clinical education as "direct observation of the patient". 

According to Henderson (2011) "Nursing is a practice-based discipline" and clinical exposure by experiences are 

vibrant in the nursing education program (Megel, Nelson, Black, Vogel, Uphoff , 2013). Clinical experiences acts as a 

facilitator to connect the theory and practice (Benner, Sutphen, Leonard and Day, 2010)  and mold the nursing students 

to be ready for real-world conditions (Hickey, 2010).  A clinical education which has a well-direction helps students to 

develop clinical skills, with clinical knowledge, decision making process, good clinical judgments, critical thinking, and 

right attitudes (Wolff, Regan, Pesut, Black, 2010). 

The words clinical teacher and clinical instructor are just the same. A clinical instructor should be a registered 

nurse that is hired by the nursing school, which is responsible in assisting nursing students to achieved clinical learning 

outcome (Collier, 2017:364).    

Clinical instructors' responsibility is to develop the students’ ability in decision making, critical thinking, clinical 

reasoning, and develop good interpersonal relationships (Spurr, Bally, Ferguson, 2010). Hence, clinical instructors need 

to implement effective teaching strategies and must be furnished with competencies to deliver the role to the students 

(Hickey, 2010). 

Leaded by the clinical instructor, the nursing student is considered an intern in the clinical setting. The clinical 

instructor needs to perform the function effectively (Collier, 2017:363-364). A forthcoming registered nurse requires 

efficient clinical instructors (Shahsavari, Yekta, Zare, and Sigaroodi, 2014:132).  

Nursing students require supervision and strong support to manage the integration with this stressful career (Al-

Hamdan, Fowler, Bawadi, Norrie, Summer, and Debbie, 2014:248). Learning through clinical setting practice is a vital 

component of nursing education, since nursing is a practice-based profession (Khan, Shafi, and Akhtar (2015) as cited by 

Nazari and Mohammadi, 2015:11). Also, according to Eta, Atanga, Atashili, and D' Cruz (2011) as cited by El Banan and 

Elsharkawy (2017:185) learning is an important part of nursing education program particularly in the clinical setting. 

Having effective clinical teaching manner is vital for the learning process of nursing students in the clinical area. 

Clinical instructor has a major role to the nursing students in view of education. Investigation of effective 

characteristics projected by clinical instructor offers awareness to improve the educational programs to nursing students 

and soon to be nurses (Sabog, Caranto, And David, 2015: 5). For these, it is insisted that clinical instructors should have 

the skills and strategic ways to make clinical experiences beneficial to learning and have patient safety by all means and 

it is advantageous to classify the characteristics that lead to exceedingly effective skills and techniques (Sabog, et al. 

(2015) as cited by El Banan and Elsharkawy, 2017:186).  

Moreover, clinical training is basic in nursing education which is vital for the ground training of professional 

nurse in the future. In the clinical area, the value of student-clinical instructor collaboration can either ease or delay the 

students’ learning. Clinical training success is challenging in evaluating various, habitually fast-paced and very 

multifarious clinical set-up compared to further well-ordered settings such as classrooms, seminars and laboratories on 

behalf of theoretical teachings. Nevertheless, nursing students and clinical instructors have different views which are the 

most and least important characteristics of effective clinical instructors, in all both agreed that the most clinical 

instructor should have "interpersonal skills", "good at providing feedback", "clinically competent" and "know how to 

teach effectively"(Girija, Shukri, Hayudini, and Narayanan, 2013:39). 

Students’ learning is greatly influenced by their clinical instructors ultimately shaping nursing practice up to 

finishing the course. Clinical instructor should have an effective teaching characteristic such as "professional 

knowledge", "role modeling" and "clinical competence" with "communication skills" to facilitate best clinical learning. 

An indicator to transform and facilitate effective clinical instruction is thru the perception of nursing students on how 

effective the clinical instructor behavior is (Girija, et al, 2013: 38). 

Clinical instructor works helpfully by sharing personal experiences and correct feedback to the nursing students 

and with a source of "confidence, courage, restoring order and discipline" (Alavi and Abedi (2007) as cited by El Banan 

and Elsharkawy, 2017:186).The study on characteristic of an effective clinical instructor as perceived by the both the 

undergraduate nursing students and clinical instructors revealed that the most important characteristics were "teaching 

ability" and "interpersonal relationships", while" nursing competence", "personality traits" and "evaluation" has the least 

characteristics. (El Banan and Elsharkawy, 2017:191). 
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Abstract  

The clinical instructor must possess characteristics that enhance knowledge, skills, and 

attitudes for nursing students and promote nursing education to a maximum level that may produce 

high caliber-nursing students. The study aims to identify nursing students' perception of 

instructors' core characteristics. A descriptive research approach has been used with a study 

sample  consisting of 102 respondents. The study has been conducted at the College of Nursing in 

one of the universities  of Kingdom of Saudi Arabia. It covers (30) clinical instructors’ behaviors 

in subjects rated in terms of importance. The statistical treatments used are frequency and 

percentage  mean and standard deviation. Obtained highest score of the mean and standard 

deviation imply the most perceived core characteristics of clinical instructor by the nursing 

students. Results reveal that among the five characteristics of clinical instructors that display 

professional competence (50.17) and relationship with students (49.5) are  rated as the very 

important, while the importance of the remaining three core characteristics come as follows: 

personality attributes (49.2), teaching strategies (48.2), and evaluation procedures (47.8). It has 

been concluded that professional competence reveals the highest score  among the five clinical 

instructors’ core characteristics based on nursing students perception, wherein the clinical 

instructor may facilitate students' awareness of the professional responsibility, communicate 

knowledge for safe practice, show clinical skill competence, offer self-availability in a clinical 

setting, be a role model, and assist students with new experiences. It is highly recommended to 

conduct a further study on a bigger study population. There should be a study related to the 

assessment on students’ core characteristics as perceived by the clinical instructor. 

Keywords: Core Characteristics, Perception, Nursing Students, Clinical Instructor. 
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