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Ireland in Oliver Goldsmith’s play She Stoops to Conquer.

The play She Stoops to Conquer is a comedy by Oliver
Goldsmith written in 1773. At that time, Ireland was a British
Colony and its people were submissive to England. We cannot
determine that this work can be categorized as Irish revival
work; however, it is quite interesting to see how Ireland is
portrayed in the play. The Irish literary revival was in the
1800s, so this work preceded its time. The colonization and the
trafficking of Protestants into the Irish lands had left it with two
different cultural identities: the catholic-Gaelic or the rebels
and the Anglo-Irish who are descendants of the Protestants.
The Protestants support the English government. Oliver
Goldsmith was Anglo-Irish, which explains the timid presence
of Ireland in the play. To give more explanation, here is a short

definition of the Anglo-Irish people:

Members of this ruling class commonly identified
themselves as Irish, while retaining English habits in politics,
commerce, and culture. They participated in the popular
English sports of the day, particularly racing and fox hunting,
and intermarried with the ruling classes in Great Britain. Many
of the more successful of them spent much of their careers
either in Great Britain or in some part of the British Empire

(“Anglo-Irish people”).




The characters in the play represent the Anglo-Irish society
because they show great proof that they support the English
Empire. For example, Hardcastle fancies the English History

and culture in some of his dialogues with his guests:

+ Hardcastle: Your talking of a retreat, Mr. Marlow, puts
me in mind of the Duke of Marlborough when we went
to besiege Denain. He first summoned the garrison...

(2.24).

The Duke of Marlborough is an English war hero who stood in
the Face of the French invasion in the 1600s. He was an ally
with Austrian Prince Eugene against the French (“Battle of

Denain”). Hardcastle referred to Prince Eugene as well:

+ HARDCASTLE. Good, very good, thank you; ha! Ha!
Your generalship puts me in mind of Prince Eugene
when he fought the Turks at the battle of Belgrade. You
shall hear. (2.27)

Prince Eugene was an Austrian war hero who defeated the
Turks in Belgrade and was an ally to the British Empire as well
(“Prince Eugene of savoy”). In my opinion, Goldsmith was
trying to state his political opinion on the relationship between
England and Ireland. He saw Ireland as an ally to England. Due

to their loss of identity, the Irish look at European history, not




theirs to secure a sense of belonging. Additionally, the country
did not establish its nation’s sense of nationality at the time
when the play was published. According to what was reported
about the writer, he was not a patriot, he was struggling to fit
in with the English writers, and he would not risk his literary
career over a lost, confused land (Plum & Irving, 92). Mrs.

Hardcastle declares her admiration of London as well:

+ MRS. HARDCASTLE. I'm in love with the town, and that
serves to raise me above some of our neighboring rustics;
but who can have a manner, that has never seen the
Pantheon, the Grotto Gardens, the Borough, and such places
where the nobility chiefly resort? All I can do is to enjoy
London at second-hand. I take care to know every téte-a-

téte from the Scandalous Magazine, (2.36)

Her amazement of the English heritage brings no relation to the
Irish culture, rather it reflects the notion that the Irish Society
was detached from its own culture. They had no pride in their
identity, in fact; there was no identity except that of an English
citizen. Mrs. Hardcastle desires to be of higher status like the
English Nobility, which assures that Irish people feel inferior to
the English or make them feel so. All in all, the Irishman’s image
in the play was passive against the British invasion and

discrimination.




There are some exceptions where there is a little taste of
Ireland. The setting was in a rural part of the country, in an old
house as Mrs. Hardcastle stated, “... Here we live in an old
rumbling mansion that looks for all the world like an inn” (1.6).
When Mr. Hardcastle was preparing dinner, he called for help

from the servants in his farm:

+ HARDCASTLE. You, Diggory, whom I have taken from the
barn, are to make a show at the side-table; and you, Roger,
whom [ have advanced from the plough, are to place

yourself behind my chair... (2.20)

There is a sense of rural life and a plantation with many
laborers, which resembled the place where the author grew up.
Another exception is Tony’s song which sounded like an
ancient Gaelic song. Clippard claims that Goldsmith’s rhythm in
the poem resembles that of the Pogue songs which is a mixture
of traditional instruments of the Irish music and drinking songs
(8). Tony’s song was about drinking and it satirizes religious

figures for being hypocritical:

Then come, put the jorum about,

And let us be merry and clever,

Our hearts and our liquors are stout,
Here is the Three Jolly Pigeons forever.

Let some cry up woodcock or hare,




Your bustards, your ducks, and your widgeons;

But of all the gay birds in the air,

Here’s a health to the Three Jolly Pigeons.

Toroddle, toroddle, toroll. (1.14)
Mrs. Hardcastle mentioned some sights that she admired
which might have been of Irish origin. The Pantheon is a place
where all the mythological Gods are displayed as statues in a
big hall. This might be an Irish Influence on the British Empire
(“Pantheon”). The Grotto Gardens that she was fond of is
actually a sacred garden with the goddess of nature statue in
the center. All of these are possible admirations of the native
culture but unfortunately, they are small against the British
influence. Despite the fact that the play did not relate to the
Irish heritage in a patriotic manner, it was a well-constructed

comedy from a ‘jolly’ Irish writer.
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The Effects of Emotions in the Learning Process

What are emotions? What are the effects of emotions in
the learning process? Emotions are personal states of mind.
They can be reactions to an internal stimuli (such as thoughts
or memories) or actions that take place in our environment.
Emotions are not the same thing as moods. A mood is a state of
mind that inclines us to react in a certain way. For example,
someone in a low mood is more likely to call a friend to take
your mind off your mood. Someone in a good mood is more
likely to feel pleased by an event. In general, emotions are
reactions to an incident, while mood is a temporary state of
mind or feeling.

Emotions are an important part of a student's
psychological life and they deeply influence academic
motivation, cognitive strategies of learning and achieving as
well as resulting achievement. They can even be the foundation
of learning. They play a great role in learning quality, students’
well-being (physical and mental state) and in socialization
(peers and teachers). In addition, the internal of students'
motivation in learning is affected by emotions. Moreover, their
external motivation is connected with the achievement of
positive results to prevent negative consequences. Emotions
are expected to enable the use of different learning strategies

(Goetz et al.: 2003). In addition, emotions can contribute to



https://www.goodtherapy.org/blog/psychpedia/mood

styles of self-regulation. Positive emotions such as enjoyment,
hope and pride are believed to contribute to both internal and
external motivation, promote the use of flexible learning
strategies and support self-regulation (Tyng et al. 2017;
Dewaele & Alfawzan: 2018). Thus, they have a positive impact
on academic performance conditions. On the other hand,
negative emotions such as hopelessness and boredom are set
to lessen motivation and easy processing of information.
Moreover, they imply a negative impact on performance.
Emotional influence on students’ mental and physical states is
also underlined by some scholars as an important factor in
learning (Goetz et al.: 2003; Rudd: 2012). As a result, emotions
affecting the mental state can cause some behavioral changes,
often expressed in communication. That shows a strong

connection between emotional states and learning abilities.

Emotions comprise various coordinated processes. It
includes several important components. To explain these
components let us imagine that you have a forthcoming test
and that you are anxious about it. The affective component
refers to your personal feelings about the test such as the
nervous feelings that you might experience. The cognitive
component involves emotion of specific thoughts such as the
worry you experience when thinking about the test. The

physiological components include peripheral physiological




activation and includes things like when your heart starts
beating faster from the anxiety or when you start sweating in
response to the anxiety. The motivational components include
your behavioral impulses and wishes such as wanting to avoid
the test. Finally, the expressive components, which include any
of the ways in which you express the emotion such as your
facial expression that shows that you are anxious, or some
shaking in your voice when you speak. This leads us to ask how

are our emotions and motivation connected?

There are at least three ways in which we can see the
links between emotions and motivation. The first is our
motivation impulses that are specific to certain emotions. An
example of this would be the fight-or-flight response where
you would have the motivation impulse to fight if you are angry
and flight is an escape from an anxious situation. Another link
is the motivational processes that can proceed to trigger and
modulate emotions. For example, if you really wanted to do
well in your English class because you are going to Britain next
summer. You will likely be upset if you were doing poorly in
your English class. Finally, emotions can influence subsequent
motivational processes. For example if you really enjoyed
solving math problems during class, you would be more likely

to go home and start your math homework right away. It is




clear that there are connections between emotions and

motivations.

Researchers have tried to classify emotions in different
ways. There is no one right way to classify emotions. In one
classification, two dimensions have been used to classify
emotions: Valence and activation. Valence can be either
positive or negative, depending on how pleasing the emotion
is. Positive balance includes pleasant emotions such as
enjoyment, joy, relief and relaxation. Negative balance includes
unpleasant emotions such as anger, frustration, anxiety,
boredom and sadness. Activation can either be activating or
deactivating, depending on how physiologically activating is.
Physiologically, activating emotions includes enjoyment, anger
and anxiety, whereas deactivating emotions include relaxation,
contentment, boredom and hopelessness. The two dimensions
lead to four broad categories of emotions where the balance
can be positive or negative and each of those can either be

activating or deactivating. As shown below:

1. Positive activating emotion ( enjoyment )

2. Positive deactivating emotion ( relaxation)

3. Negative activating emotions (anger and frustration)
4

Negative deactivating emotion (boredom).




The classroom is an emotional place. Students frequently
experience emotions in classroom settings. For example,
students can be excited during studying, hope for success, feel
pride in their achievements, be surprised at discovering a new
solution, experience anxiety about failing examinations, feel
ashamed over poor grades, or be bored during lessons. In
addition, social emotions play a role as well, like admiration,
empathy, anger, contempt, or envy concerning peers and
teachers. Moreover, students bring emotions to the classroom
that concern events outside the school, but can have a strong
influence upon their learning, such as the emotional disorder
produced by stress within the family. All of these emotions can
have important effects on students’ learning and achievement.
Therefore, teachers should pay attention to the emotions
experience by students. For example, activating positive
emotions, such as enjoyment of learning, increases students'
interest and motivation. These emotions help to recollect
positive memories and to appraise positively the value of tasks
and one's competence to solve them. Finally, teachers should
be aware that the teaching process is not a matter of giving a
lecture. They should be emotionally intelligent so as not to let
their negative personal emotions affect students' learning

outcomes.
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Speech act theory

1. Introduction

Roever (2011) argues that the study of pragmatics
concentrates on the relationship between language use and the
context in which it is used, that is, the effects of the outside-real
world context on the language used. Kecskes (2013) explains
that “Pragmatics is a branch of linguistics that focuses on the
use of language in social contexts and the ways in which people
produce and comprehend meanings through language” (p.6).
Speech act theory is considered as one of the significant
cornerstones of the field of linguistic pragmatics. It dates back
to the British philosopher of linguistics John Austin (1962) in
his book How to Do Things with Words. This book is based on
lectures given at Oxford between 1951 and 1954 and later at
Harvard in 1955. Speech act theory was further developed by
Austin’s student, John Searle (1969, 1975, 1976). Speech acts:
Speech acts are the “basic or minimal units of linguistic
communications such as requesting, apologizing, thanking,

complaining, complimenting and others.” (Searl, 1969.p. 16).

2. Types of the act in this theory
* Austin developed a system to distinguish between three
types of acts that are simultaneously performed

through uttering something:




* The locutionary acts: are the performance of an act of
saying something that is what the utterance is about; for
instance, when someone says I'm thirsty; this utterance
is a statement that shows that this speaker experiences

a thirst.

* The illocutionary act: This statement also could be
understood as a request for someone to bring water to
the speaker, which is called the illocutionary act; it is

also called illocutionary force. (Intended meaning).

* and the perlocutionary act: the effect on the hearer to

perform the act the hearer might offer water

The study of speech as a cultural phenomenon has shown that
different communities vary in their production and
interpretation of linguistic behaviours (Blum-Kulka, House, &
Kasper, 1989; Olshtain and Cohen (1991) explain that every
language develops a set of patterned utterances that speakers
use regularly to perform a variety of functions. Moreover,
speech act theory is developed to identify the aim of the
language in use and its underlying meaning (Cutting, 2008;
Searle, 1969).
3. Significance of this theory

Speech acts are difficult to perform in a second language

because learners may not know the idiomatic expressions




or cultural norms in the second language or they may
transfer their first language rules and conventions into the
second language, assuming that such rules are universal.
This is called According to Kasper and Dahl (1991),
pragmatic transfer is any use by L2Ss of speech act
realization strategies or linguistic means that is different
from the target language use and similar to native speaker
language use. Any potential misunderstanding will lead to

Pragmatic Failure.

* Inability to understand what is meant by what is said
(Thomas,1983). For example, the following remark as
uttered by a native English speaker could easily be

misinterpreted by a native Chinese hearer:
+ Sarah: "I couldn’t agree with you more."

* Cheng: "Hmmm...." (Thinking: "She couldn’t agree with
me? [ thought she liked my idea!")

* This example of pragmatic failure is shown in a situation
in which a Japanese student has to express gratitude in

English:

E: Look what I've got for you! (maybe a gift)




JE: Oh!, I'm sorry. (in Japanese, ‘thank you’ may not

sound sincere enough)
E: Why sorry?

Learners of Arabic as a foreign language: when the Arab
host force the guest to eat more; the guest might feel
embarrassed, think it is a rude thing although it

indicates hospitality, and respect...
Responding to compliment:

Arabs would say no no or feel embarrassed while native

English speakers would say thx for the compliment.

Back to content
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Guarantees of United Nations institutions to maintain

international peace and security

The United Nations organization has made many efforts to
maintain international peace and security, where its charter has
taken care of this issue as one of the basic goals for which the
organization was established, through its main bodies, as it has
been assigned to each of its main tasks and powers that help
maintain peace and security, the Security Council is the body that
is primarily concerned with issues of maintaining international
peace and security, and the General Assembly is the main policy in
the United Nations organization, as it is the branch concerned with
discussing and approving general policies as a whole, as well as
issuing decisions and recommendations to members of the body or
the Security Council or both, and the International Court of Justice
is the judicial tool that is concerned with resolving international
disputes to maintain international peace and security, in addition to
the role of the General Secretariat in maintaining international
peace and security through the Secretary-General, where the
charter gave the Secretary-General to alert the Security Council to
any issue that he deems to threaten the maintenance of international
peace and security, and this is what is included in Article 99 of the
Charter.

The Security Council:




It is considered the most important organ of the United Nations
organization, where it is the executive tool of the United Nations
organization, due to the powers entrusted to it to exercise, the most
important of which is the responsibility to maintain international
peace and security and to suppress acts of aggression, where it has
been granted the necessary powers to achieve that goal in Article
1/24 of the Charter of the United Nations, and the most important
of these Competences: Preserving and building world peace,
combating terrorism and disarmament, and given that the main
objective of the United Nations is to achieve international peace
and security as stipulated in Article 1, Paragraph (1) of the Charter,
the Security Council has been granted the necessary powers to
achieve that goal, and accordingly the Security Council is
considered an executive organ, its mission is not limited to
discussions and recommendations only, but it can also carry out
executive works through the application of the collective security
approach, and to activate the role of the Security Council, the
Charter of the United Nations assigned two main types of
competencies related to the maintenance of international peace and

security:

1) Peaceful settlement of international disputes (preventive
role): It is exercised as a conciliation authority and does not
have any mandatory status based on the will of the parties

to the dispute, (according to Chapter VI of the Charter)




2) Suppressing cases of threats to the peace, breach of peace
or aggression (implementation of the collective security
system): the role of the Council, in this case, is (remedial),
as it exercises this competence as an authority of repression,
(according to Chapter VI1I of the charter).

Measures cases of threats and breach of the peace and acts of

aggression:

First: Interim measures: a would not settle the dispute
between the parties to the conflict. The measures whereby the
Security Council at the invitation of the disputants as it deems
necessary (according to the text of article 40 of the charter).
These measures include: it's the warring forces to withdraw

from some areas.

Second: Non-military measures: that does not require
application of the use of the armed forces, such as the
interruption of economic and political relations and of rail, sea,
air, postal and radio (according to the text of article 41of the
charter). These measures include: the security council's
decision to ban weapons against South Africa.

Third: Military measures: these are measures of military
nature, security council may take such action by air, sea, or
land forces as may be necessary to maintain or restore

international peace and security (according to the text of article




42 of the charter), and under article 43 of the charter, all
Members of the United Nations, in order to contribute to the
maintenance of international peace and security, undertake to
make available to the Security Council, on its call and in
accordance with a special agreement or agreements, armed
forces, assistance, and facilities, including rights of passage,
necessary for the purpose of maintaining international peace

and security.

Based on the tasks and powers of the Security Council, it
recently issued several resolutions that preserve world peace,
including those related to limiting nuclear proliferation and the use
of nuclear energy for peaceful purposes, ensuring that it is not
diverted for military purposes, and encouraging international
cooperation in this field, in addition to its counter-terrorism
initiatives, where it issued several important decisions condemning
the terrorist act in all its forms and manifestations by taking all
necessary measures in accordance with international law to address
all heinous acts of terrorism, whether internally or externally, as

well as maintaining peace and security in the Middle East.

However, despite the role played by the Security Council to
maintain international peace and security, the inability of the
Security Council appeared in many important issues that remain
unresolved, which led to the failure to achieve peace and security

in more than one region of the world, therefore, the role of the




United Nations organization should be activated by activating the
role of the Security Council as the most important organ of the

United Nations.
General Assembly:

It is considered the main policy in the United Nations
organization and consists of all members of the United Nations,
and its internal regulations issued on October 17, 1947 which
organized its work in accordance with the powers granted to it by
the Charter of the United Nations, it is the branch concerned with
discussing and approving public policies as a whole, as well as
issuing decisions, and it issues non-binding decisions and
recommendations, and this is what happened in the Cold War,
when it issued the Union for Peace Resolution in 1950, where the
Charter authorized the General Assembly to set general principles
related to the maintenance of international peace and security, and
this is what was referred to in the first paragraph of Article 11 of
the Charter, and it also has the right to issue recommendations in
the event of existence of issues related to the maintenance of
international peace and security that are submitted to it by any
member, or the Security Council, or a country that is not a member
of it, in accordance with the second paragraph of Article 11, and it
also has the ability to draw the attention of the Security Council to
situations in which it is likely to endanger international peace and

security, according to the third paragraph of Article 11.




Although the General Assembly does not have the right to
legislate for the world and its decisions are not an independent
source of international law, according to its powers defined by the
charter, but its decisions have the effect of creating and generating
international legal rules, as it is considered a center for states to

receive and express their agreement.
International Court of Justice:

The main judicial organ of the United Nations and carries
out its work in accordance with its Statute annexed to this Charter,
which settles international disputes before they escalate and reach
bloody wars, which is in line with the main objectives of the United
Nations, which is to maintain international peace and security, and
is based on the Statute of the Permanent Court of International
Justice, and it is an integral part of this Charter, and this is what
Article 92 of the Charter of the United Nations stipulates, and its
provisions are final and not subject to appeal according to Article
60 of its Statute, where the Court exercises two types of
jurisdiction: Jurisdictional competence or jurisdiction, and this
requires two conditions, where the first is that the parties to the case
should be states parties in the court’s statute, and if they are not
parties to the court’s statute, it must be authorized by the Security
Council, according to conditions determined by it to litigate at this
court, where the Security Council has the power to issue

recommendations or decisions to implement the court’s rulings,




and the second is that all the parties to the case accept the court’s
consideration, adjudication and decision on the dispute, and
advisory competence, and this jurisdiction is referred to in Article
96 of the united nations Charter, where the General Assembly or
the Security Council may request an advisory opinion from the
International Court of Justice, and this was confirmed by Article 65
of the Statute of the International Court of Justice, which
authorized it to give advisory opinions.

Observations:

e The Security Council makes its recommendations and
decide what measures shall be taken to suppress aggression.

e Considered measures of collective security and the state of
self-defense exception to the prohibition of the use of force
enshrined in the Charter.

e Charter of the United Nations established a comprehensive
system of collective security, the basis that if you use the
state power of aggression against another state, it must

resist the collective force of all other countries.
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Age and Oral Skill Acquisition

Introduction

Second language acquisition and age are generally important
considerations for the language acquisition field and specifically
for teaching a second language. This topic helps to define the
critical period hypotheses, provide detailed information about its
starting and ending points, knowing if there is one or multiple
critical periods and explain why adult language learners make more
errors than children, regardless of the high language input. For
example, some people have lived in the United States for more than
ten years, but they still make noticeable mistakes when they speak
English. Therefore, this study gives an explanation for this
phenomenon. Also, this paper will help us to know why adult
learners have foreign accents when they speak a second language.

The purpose of the research

Depending on the researchers’ tests and experiments, this
study could indicate the critical period hypothesis, and if the
hypothesis is proven, teachers will be able to understand the
difference between teaching a second language before and after the
critical period. As a result, they will choose the best teaching
strategies for each group as well as accept that adult learners would
take longer time and make more errors learning a second language

than children. Studying this topic could identify if there is a chance




for adults to obtain a second language successfully, and questions
if the adult learners would speak a second language like a native
speaker when they have motivation, time and training.

Definition of the critical period

Starting with defining a critical period, Qingxin, in his
study, depends on Penficld and Roberts’ definition (1959), which
states that the best time to acquire a language is before nine years
old because the learner’s brain will be inflexible after this age.
Also, Qingxin, Bongaerts, Collier and Flege provide the Lenneberg
definition in their research papers. Lenneberg (1967) believes that
the critical period extends from two years to puberty (gtd. in Collier
1). After this period, the learner will not be able to learn a language
due to "lateralization of the language function” and the brain will
no longer be able to obtain the plasticity (Collier 1). He also adds
that a “foreign accents [in an L2] cannot be overcome easily after
puberty” (qtd. in Flege, Munro, and Mackay 3125). In addition,
Patkowski (1990) relates between age, critical period and speech,
and he defines a critical period as an “age based constraint” that
will influence on speaking skill of a second language learner (qtd.
in Flege, Munro, and Mackay 3125).

Qingxin provides some interesting information about the
critical period and first language acquisition. He states in his article
that critical period hypothesis (CPH) was mainly targeting the first

language, and then it is extended to a second language learning. He




shows that there is general agreement that the critical period exists
in learning the first language; however, the critical period for
second language acquisition is still controversial. Therefore, more
research about this issue is needed. Also, Hurford admits that the
critical period is definitely related to the first language acquisition,

and he relates his claims to Gene’s case (161).

However, Qingxin argues that adult second-language
learners have more errors in phonology and syntax than in
semantics; the reason, he believes, is that each language function
has its critical period. The critical period for phonology and syntax
ends earlier than that for semantics; therefore, adult learners
usually have a foreign accent and make more grammatical errors
than young learners. Also, Scovel (1969, 1988) believes that the
only skill that has a critical period is the speaking skill because it
has neuromotor functions, and it is physically obvious to others. He
argues that a learner who learns a language after the age of 12 will
not be able to speak like a native speaker (qtd. in Bongaerts 133).
Having said that, there are few empirical studies that could indicate
the existences of multiple critical periods (Flege, Yeni-Komshian,
and Liu 81).

Until today, there is a general disagreement about the end of
the critical period. Scovel (1988) believes that it will end at age of
12; however, Patkowski (1990) admits that it will end at the age of
15 (gtd. in Flege, Yeni-Komshian, and Liu 80). Hurford admits




there is no clear evidence that helps identifying the end point of the
critical period (162). The end of the critical period varies from one
individual to another, and that may give a reason why some people
learn a second language better than others.

Reasons behind speaking errors

Several articles and studies provide the reasons behind adult
second language learners’ speaking errors. Walley and Flege
believe that an adult’s sound system is completely established
based on the first language; consequently, it is hard to establish a
new phonetic system (310). As a result, a new sound will not be
perceived nor produced accurately. Cook (1992) admits that the
reason behind second language oral errors is related to the human
brain. A second language learner’s brain will not be able to separate
the two phonological systems which make the learner perceive the
two language sounds as similar (qtd. in Flege, Yeni-Komshian, and
Liu 98). Bongaerts argues that adult learners do not perceive new
sounds correctly like children do. After the critical period, adults
lose some of their perceptual abilities. As a result, they will not be
able to produce these sounds like native speakers (Bongaerts 134).
Felge, Munro and Mackay support Bongarets point of view and
state that after the maturity, there are neurological changes that
could occur in the human brain, and the sensorimotor will not
accept any modification after a certain age; thus, a learner will not

able to produce new sounds neither perceive them correctly (3125).




Flege also admits that there is a relation between production
and perception of the sounds. He shows that adults perceive some
different sounds as being similar (108). For example, native
English speakers are not able to distinguish between the French /y/
and English /u/ sounds (Flege and Walley 311). Also, a study by

Guion, Flege and Loftin (2000) indicates that native Japanese can’t

distinguish between /s/ sound in “six” and /%/ sound in “think”

because /%/ sound is not available in their native language sound
system which makes them perceive it incorrectly (gtd. in Aoyama,
Guion, Flege, Yamada, Akahane-Yamada 65). Furthermore,
Weinberger (1997) admits that the second language learners may
substitute a new sound to the sounds that are existed in their native
language. He shows that Russian substitute /t/ for /% sound,;
however, Japanese usually substitute /s/ for /°/. He concludes that
the first language phonetic system plays an important role in the
production of the new sounds (qtd. in Aoyama et al. 66).

Evidence of the critical period

Because the critical period in relation to a second language
acquisition is controversial, researchers have made several studies
to either prove it or disprove it. Collier provides different studies
by Oyama (1976), and Seliger, Krashen and Ladefoged (1975) that
prove the relationship between age and learning a second language.
These researchers believe that younger learners can speak like a




native speaker, whereas mature learners have an accent when they
speak a second language (Collier 2). In addition, Walley and Flege
provide some studies that show younger learners are better listeners
than adults (311). Shismizu and Dantsuji (1983) show that a five-
year-old Japanese student can pronounce /r/ and /I/ similarly to

English native speakers (qgtd. in Walley and Flege 311).

Also, Fletcher (1992) finds that Spanish speakers who
arrive at the USA at the age of six can speak English as native
speakers (gtd. in Flege, Munro, and Mackay 3126). In addition,
Asher and Garcia (1969) make a study on 71 Cuban children whose
ages vary from 7 to 19 years. They find that children, who arrive to
the USA before being six years old, speak as native or near native;
however, children, who arrive to the USA after the age of 12, speak
English with a foreign accent (qtd. in Aoyama et al. 61). Moyer
(2004) makes a study on adults, who have different native
languages such as Polish, Russian and English, and speak German
as a second language. He finds that regardless of the native
language, the earlier a learner will learn a second language, the
fewer production mistakes will occur (qtd. in Aoyama et al. 62).
Furthermore, Tsukada et al. (2004) study Korean learners’ English
accent, specifically oral stop consonant and vowel production and
perception. They find that children are better than adults in
producing English oral stop consonants and vowels (qtd. in

Aoyama et al. 62). Gawi conducts a study on 29 students, who




study in Saudi public schools and have started learning English at
age of 13, and other 29 students, who study in private schools and
have started learning English at age of five or six (128). He finds
that Saudi students who have started learning English at age of five

attain better speaking and conversation skills (129).
Studies against the critical period

Other researchers relate adults’ errors to other pedagogical,
emotional and psychological factors. Bongaerts made a study in
Dutch native speakers, who speak English and French as second
languages (133-155). These learners started receiving intensive
English and French language input when they were 18 years old.
The research finding shows that the learners’ pronunciation is
judged as native-like (Bongaerts 152-154). Flege argues that
sometimes it is hard to ignore other factors that make the second
language learners have an accent when they speak. One of these

factors is an emotional attachment to L1 cultures (105).

In addition, Flege, Munro and Mackay find that Italian
speakers, who learned English as a second language before the age
of 15, speak English with a foreign accent (3131). Although they
learned English before the end of the critical period, they are not
able to speak as native speakers. This study may disprove the
relation between the critical period and the production of the

foreign accents. Probably there are other reasons that make people




produce more or less phonological errors. Also, Aoyama et al. find
that in the first year of learning English, it appears that adult
learners produce and perceive English sounds better than children,
which would disprove the statement that indicates the earlier
learning a second language, the less foreign accent will be
produced (85).

One question is whether an adult can speak a second language
like a native speaker or not. Bialystock disregards the critical
period influence on speaking a second language and believes that
the second language learners can speak the language successfully
like a native speaker if they have enough time and motivation as
children have (gtd. in Qingxin). In his research findings, Bongaerts
admits that L2 speakers will be able to articulate words and
sentences like native speakers if they have the motivation to speak
like natives, intensive second language input, and enough training

on pronunciation (155).
Further studies, limitations and teacher implication

In their study, Flege, Munro and Mackay find that females who
learned English before the puberty speak English better than males
who learn English in their childhood. However, males who learned
English language in adulthood produce English better than females
who learn English in the late adolescence. A further study should

investigate the reason behind this phenomenon (3132).




Researchers also should study the relation between second
language learning styles such as formal (in class) or informal (at
home) and the accuracy of L2 sounds production. Aoyama et al.
encourage the researcher to identify the relation between the L2
language speech and the learners’ motivations (87). Walley and
Flege state that researchers should study the relation between the
familiarities of second language vocabularies and the ability to
identify vowels (329). Qingxin believes that each skill has its
critical period and he states that a future study that is related to the
end point of the semantic, syntactic and phonological critical
periods is important, so teachers will know which skill they should
initially teach, and what is the suitable time to teach learners a
second language. Felege finds that it is very interesting to study
how school training could influence second language learners’

sound perception and speech (137).

Regarding the research limitations, Flege, Munro and Mackay
find that many studies don’t anticipate the history of native
speakers who judge if the spoken accent is native or foreign. Lack
of knowledge about those natives could influence the findings’
accuracy. For example, English native speakers who are heavily
exposed to different accents including foreign accents are less able
to identify the native accents (3132). Also, Aoyama et al. find that

in their study that the chosen words in the experiment are difficult




to be pronounced by the Japanese; as a result, this could affect the

research findings (86).
Conclusion and recommendation

Although some researchers including Bongaerts and Flege relate
between speaking skill fluency with other factors, many studies
show that learning English at an early age is also important.
Therefore, The Ministry of Education should make a plan to start
teaching English at the age of four or five. The English language
will not threaten Saudi culture nor identity. For example, Malaysia
is a good example of a country in which people learn English in
elementary school and kindergarten but still keep their Islamic
identity and culture. They should also increase the awareness about
the importance of learning English because it is an important tool
to develop students’ knowledge and train teachers as well as help
them to make teaching strategies for kids.

Research summary

This essay provides different definitions of the critical period and
shows the different opinions of the starting and ending point of the
critical period. The research provides different reasons behind the
foreign accents and speech errors which confirm the relation
between the critical period and learning oral skills. Although there
are many studies that confirm the critical periods and their

influence on the perception and production of a second language,




many researchers disregard the relation between learning speaking
and the critical period. Because of the disagreement between the
researchers, it is hard to reach a clear-cut conclusion. This research
also provides some of the further research topics, research

limitations and the conclusion.




